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Abstract
This research investigated the construction of interculturality in the context of
foreign language education in Australian primary schools. The study explored the
curriculum areas of citizenship education and foreign language education within
the Human Society and Its Environment Key Learning Area in NSW primary
schools, focusing on how the curricula contribute to the goals of intercultural
understanding, and examined the potential of applying Japanese language learning
education as one of the tools to serve the development of students’ interculturality.
The methodology used for this study is a qualitative paradigm. The study is a
case study with multiple contexts including two primary schools, a high school
and a university. The methodology and analysis are framed by grounded theory.
The researcher’s position in conducting this study is underpinned by cultural
theory.

Literature on globalisation, citizenship, language education and

interculturality were explored.
The participants were thirty primary school students from two different schools,
five high school students and the teachers of their Japanese language classes, five
university students who are studying the Japanese language as their major, and
other stakeholders. The researcher explored the participants’ perceptions and
beliefs regarding the multiple issues of identity, Japanese language teaching and
learning and the development of interculturality. In addition, classroom
observations were conducted and recorded over several months, curriculum
documents were analysed, and teacher seminars and professional development
courses were attended. The data analyses, coding and classifying, were conducted
in three phases, each building upon the results of the other, as revealed in the
grounded theory approach.
The results of this study are discussed around three key themes: self-identity
construction through Japanese language learning experiences; schools as sites of
cultural production and reproduction where the students’ development of selfidentity is crucially influenced; and language education for interculturality. The
iii

students’ school is a crucial location for the development of interculturality,
where the curriculum can be planned to stimulate their subjective awareness of
self, which is an important process in the development of this quality.
The result indicates that Japanese language education can be a tool to promote and
develop interculturality. Recommendations have been proposed in three major
areas: the position of language education in the school curriculum; teachers’
professional development to enhance their interculturality; and future research.
Language education should be a compulsory subject within any primary school
curriculum. It is revealed that the importance of developing interculturality has to
be manifested, not as a by-product of schooling, but should be purposefully
directed. The notion of intercultural competency while learning a foreign
language opens up new dimensions for the language teaching arena. Professional
development of teachers, and longitudinal research to follow the outcomes of new
language teaching approaches are crucial for today’s society.

iv

Table of contents
Abstract............................................................................................................. iii
List of Abbreviations .................................................................................. ix
List of Tables................................................................................................... x
List of Figures ................................................................................................ xi
Prologue ........................................................................................................... xii
Chapter 1 Introduction................................................................................... 1
1.1 Introduction ............................................................................................ 1
1.2 Research Questions................................................................................. 2
1.3 The Background and the significance of the study................................... 3
1.4 Statement of the problem ........................................................................ 6
1.4.1 Australian Languages Other than English (LOTE)............................ 6
1.4.2 LOTE/Japanese syllabus development.............................................. 7
1.4.3 Multicultural education policy.......................................................... 8
1.4.4 Citizenship education ..................................................................... 10
1.5 Focus of the study................................................................................. 10
1.6 Limitations of the study ........................................................................ 11
1.7 The structure of the thesis ..................................................................... 13
1.8 Conclusion............................................................................................ 14
Chapter 2 Literature Review: Globalisation, Citizenship Education,
Identity, Language Education and Interculturality ....................................... 16
2.1 Introduction .......................................................................................... 16
2.2 Globalisation and education .................................................................. 17
2.2.1 Globalisation, economic rationalism and curriculum ...................... 19
2.2.2 Globalisation, society and the individual ........................................ 20
2.3 What is citizenship education? .............................................................. 24
2.3.1 A new citizenship for Australians................................................... 27
2.3.2 Issues in citizenship education in the world .................................... 28
2.3.3 Reflections on citizenship and citizenship education....................... 32
2.4 Subjectivity and sense of identity .......................................................... 33
2.5 Language education and intercultural language learning........................ 37
2.5.1 Approaches to culture in language teaching.................................... 41
2.5.2 Interculturality and the notion of the third place ............................. 45
2.5.3 Intercultural language learning ....................................................... 51
2.6 Discussion and Conclusion ................................................................... 55
Chapter 3 Curriculum development in citizenship education and foreign
language education in multicultural Australia............................................... 59
3.1 Introduction .......................................................................................... 59
3.2 Citizenship education in the curriculum ................................................ 61
3.2.1 NSW context of the HSIE Syllabus ................................................ 61

v

3.2.2 “Whereas the people...”: Civics Expert Group’s 1994 Report ......... 65
3.2.3 Discovering Democracy (Kemp, 1997)........................................... 67
3.2.4 National Framework for Values Education in Australian Schools in
2005 71
3.3 Languages Other Than English (LOTE) in Australia ............................. 77
3.3.1 LOTE Syllabus in NSW ................................................................. 78
3.4 Report Evaluation of NALSAS strategy in January 2002....................... 82
3.5 Review of the Commonwealth Languages Other Than English
Programme, December 2002......................................................................... 86
3.6 Intercultural language report ................................................................. 89
3.7 Asian Languages Professional Learning Project published and
implemented in 2004 ..................................................................................... 92
3.8 Intercultural Language Teaching and Learning in Practice .................... 95
3.9 Discussion and conclusion .................................................................... 97
Chapter 4 Methodology.............................................................................. 102
4.1 Introduction ........................................................................................ 102
4.2 Research questions.............................................................................. 102
4.3 Methodology – Qualitative paradigm and Grounded theory................. 103
4.3.1 Qualitative approach .................................................................... 103
4.3.2 Grounded theory .......................................................................... 104
4.3.3 Case study.................................................................................... 106
4.4 Research Design ................................................................................. 108
4.4.1 The site of the inquiries and the participants ................................. 108
4.4.2 Other informants .......................................................................... 112
4.5 Data collection and generating additional data..................................... 113
4.5.1 Data collection Phase 1 – Primary schools.................................... 115
4.5.2 Data collection Phase 2 – Interviewing the five high school students
and the teacher......................................................................................... 123
4.5.3 Data collection Phase 3 – Interviewing the five university students
124
4.6 Data analysis....................................................................................... 125
4.6.1 Phase 1 – Primary schools ............................................................ 125
4.6.2 Phase 2......................................................................................... 129
4.6.3 Phase 3......................................................................................... 131
4.7 Conclusion.......................................................................................... 131
Chapter 5 The students .............................................................................. 133
5.1 Introduction ........................................................................................ 133
5.2 Primary students ................................................................................. 134
5.2.1 How did they identify themselves? ............................................... 135
5.2.2 How did they identity culture of ‘other’? ...................................... 137
5.2.3 Japanese language learning........................................................... 139
5.2.4 Interculturality.............................................................................. 142
5.3 High school students ........................................................................... 145
5.3.1 How did they identify themselves? ............................................... 146
5.3.2 How did they identify culture of ‘other’?...................................... 149
5.3.3 Japanese language learning........................................................... 150
vi

5.3.4 Reflection on Japanese learning in primary school........................ 157
5.3.5 Japanese in-country experience .................................................... 159
5.3.6 Development of Interculturality.................................................... 161
5.4 University students.............................................................................. 163
5.4.1 How did they identify themselves (Sense of identity / Sense of
belonging) ............................................................................................... 164
5.4.2 How they identify culture of ‘other’ ............................................. 165
5.4.3 Japanese language learning........................................................... 166
5.4.4 Reflection on primary Japanese learning ...................................... 170
5.4.5 Japanese in-country experience .................................................... 171
5.4.6 Interculturality.............................................................................. 172
5.4.7 Summary of the university students’ group................................... 181
5.5 Discussion and Conclusion ................................................................. 182
Chapter 6 Teachers and other stakeholders.............................................. 185
6.1 Introduction ........................................................................................ 185
6.2 The teachers’ interviews...................................................................... 185
6.2.1 Teacher 1 (T1).............................................................................. 187
6.2.2 Teacher 2(T2)............................................................................... 188
6.2.3 Teacher 3 (T3).............................................................................. 190
6.2.4 Discussion: Comparison of the three teachers............................... 192
6.3 Other stakeholders .............................................................................. 197
6.3.1 Japanese language Consultant 1 - Kimiko..................................... 198
6.3.2 Language consultant 2: Sherry...................................................... 200
6.3.3 Participants from the AIS in-service for implementation of the new
syllabus.................................................................................................... 201
6.3.4 Participants from the ALPLP workshop - Informal interviews...... 202
6.3.5 Participants from the 2002 New Millennium Conference............. 204
6.3.6 Officers from the Board of Studies NSW and the structured sample
meeting organised by the Board of Studies 2002...................................... 205
6.3.7 The Board of Studies NSW .......................................................... 207
6.3.8 Participants from the Modern Languages Teachers’ Association’s
workshop ‘Moving Between Cultures’..................................................... 208
6.3.9 A Japanese language consultant, the Department of Education and
Training NSW - linking Values and Japanese language teaching.............. 209
6.4 Discussion and Conclusion ................................................................. 210
Chapter 7 Discussion of Findings............................................................... 213
7.1 Introduction ........................................................................................ 213
7.2 Self-identity ........................................................................................ 213
7.2.1 The primary school students’ experience and their self-identity.... 214
7.2.2 The high school students’ experience and their subjectivity.......... 215
7.2.3 The university students’ experience and their subjectivity ............ 218
7.2.4 The teachers and their subjectivity................................................ 222
7.3 Schools as sites of cultural production: Interculturality........................ 223
7.4 Language education for interculturality............................................... 234
7.4.1 The gaps between language education and the curriculum
recommendations..................................................................................... 234
vii

7.4.2 The gaps between the curriculum recommendations, the developers
and the perceptions and beliefs of teachers............................................. 244
7.5 Conclusion.......................................................................................... 249
Chapter 8 Conclusions and Recommendation........................................... 252
8.1 Introduction ........................................................................................ 252
8.2 Overall impact of foreign language learning experiences..................... 253
8.3 Constructions of identity, interculturality and citizenship .................... 257
8.4 Recommendations............................................................................... 265
8.4.1 The position of language education in the school curriculum ....... 265
8.4.2 Teachers’ initial training and professional development in the
development of interculturality ................................................................ 268
8.4.3 Future research needed................................................................. 272
8.5 Concluding reflections ........................................................................ 273
References ...................................................................................................... 276
Appendices *No part of this Appendix can be reproduced without permission
from the author. ............................................................................................... 301
Appendix 1.................................................................................................. 301
Appendix 1-1 HSIE Term 3 program for Group A .................................. 301
Appendix 1-2 Lesson 1 What is a Rainforest? (prepared for Group A lesson)
................................................................................................................ 302
Appendix 1-3 An example of the activity sheets to go with Lesson 1 ..... 303
Appendix 2.................................................................................................. 304
Appendix 2-1: Stage 3 – Theme/ Family.................................................. 304
Appendix 2-2: An example of the Feez Teaching cycle developed by the
researcher ................................................................................................ 306
Appendix 3: An example of the four stages of the teaching and learning cycle
using the genre approach by Susan Feez (1998). .......................................... 308

viii

List of Abbreviations

AEF

Asia Education Foundation

AFMLTA

Australian Federation
Associations

AGQTP

Australian Government Quality Teacher Program

AIS

Association of Independent Schools

ALLP

Australian Languages and Literacy Policy

ALPLP

Asian Languages Professional Learning Project

BOS

Board of Studies New South Wales

CEG

Civic Expert Group

DEST

Australian Government, Department of Education, Science and
Training

DET

Department of Education and Training

HSIE

Human Society and Its Environment

IEA

The International Association for the Evaluation of Educational
Achievement study

ILT

Intercultural Language Teaching

ILTLP

Intercultural Language Teaching and Learning in Practice

K-6/K-10

Kindergarten to Year 6/10

KLA

Key Learning Areas

LOTE

Language Other Than English

MCEETYA

The Ministerial Council on Education, Employment, Training
and Youth Affairs

NALSAS

National Asian Languages and Studies in Australian Schools

NSW

New South Wales: A state of Australia

OECD

Organisation for Economic Co-operation and Development

QLD

Queensland: A state of Australia

TAFE

Technical and Further Education

WA

Western Australia: A state of Australia

of

ix

Modern

Languages

Teachers’

List of Tables
_________________________________________________________________
Table4- 1 : The research development ............................................................. 109
Table4- 2: Stakeholder participants.................................................................. 112
Table4- 3: Main data from the first phase......................................................... 126
Table4- 4: Field notes ...................................................................................... 128
Table5- 1: Profile of primary students in Group A ........................................... 134
Table5- 2: Profile of Primary students in Group B ........................................... 135
Table5- 3 : Comparison between Group A and Group B .................................. 144
Table5- 4: High school students’ backgrounds................................................. 146
Table5- 5: Comparisons between primary school and high school experiences 159
Table5- 6: Profile of university students .......................................................... 164
Table5- 7: The university students’ reflection on the Japanese learning ........... 171
Table7- 1: Development of interculturality…………………………………….235

x

List of Figures
__________________________________________________________________
Figure4- 1: Concept diagram of this study ....................................................... 114
Figure5- 1: Sense of self and other where hard boundaries are present ............. 139
Figure5- 2: Sense of self and other where boundaries are softened................... 142
Figure5- 3: Group A experience of interculturality........................................... 143
Figure5- 4: Group B experience of interculturality........................................... 145
Figure5- 5: High school students’ perception of self and other......................... 152
Figure5- 6: High school students’ development of interculturality ................... 152
Figure5- 7: Japanese language learning experience as a gentle hammering effect
from inside............................................................................................... 153
Figure5- 8: G3’s development of acceptance and empathy............................... 155
Figure5- 9: G3’s self development................................................................... 156
Figure5- 10: G2’s shift in a relationship between her self and Japan ................ 157
Figure5- 11: The university students’ shift in identifying their self and other
before and after Japanese language learning experience. .......................... 172
Figure5- 12: An analytical self that they gained through the Japanese language
experience................................................................................................ 174
Figure5- 13: U4’s development of interculturality ........................................... 176
Figure5- 14: U5’s shift in identifying his self and Asia through the Japanese
language learning experience ................................................................... 179
Figure5- 15: U5’s identification of his self, Japan and other............................. 181

xi

Prologue
This study emerged from my personal experience of being both a Japanese
language teacher and lecturer in Australia and a doctoral student who has been
studying in Australia, working within a different educational, social and cultural
environment from my Japanese origins. I am also wife of a man from a Fiji
Indian cultural background, and mother of two sons who were born in Fiji and
brought up within the Australian education system. In this prologue, my aim is to
clarify my background as the researcher of this study.
In the year 2000, Dr Lowitja O’Donoghue, an Aboriginal woman and Australian
of the Year, outlined three necessary qualities for responsible citizenship. She
said these are: an ability to critically examine oneself and one’s traditions; an
ability to see beyond immediate group loyalties, extending to strangers the ethical
concern we extend to friends and kin; and the ability to see the likely
consequences of human behaviour, both intended and unintended. In January
2001, the Australia Day speech by astronomer Professor Bryan Gaensler, former
Young Australian of the Year, was on the importance of educating Australian
people to respect the culture, beliefs and rights of our native peoples.

Tim

Flannery, Australian of the Year 2007, in his Australia Day address in 2007 said
that the land, its climate, creatures and plants are the only things that we share in
common, and said that Australia’s population policy should be based on
recognition of environmental sustainability.
My experience as an immigrant, who cannot proudly participate in the ANZAC
Day ceremony because of my Japanese background is significant. Because of my
Japanese background and the knowledge of the Hiroshima tragedy, I am a pacifist.
I cannot agree with commemorating any sort of war experience, even ANZAC
Day. Does this mean that I am not a ‘good citizen’ of Australia?
I was born and brought up in Hokkaido, Japan, and lived there as one of the
dominant Japanese cultural group for 27years. Japanese indigenous people still
live in Hokkaido, but I know nothing about these people. I am ashamed of this,
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but education in Japan while I was brought up seemed more concerned with how
quickly Japanese people could catch up with the West, while making sure
Japanese patriarchal society was maintained. My parents taught me to be a good
Japanese person, honest and hard working, with the ability to keep harmony
within their community. They taught me how to act sensibly within the family
tradition. Sensible behaviour, in my parents’ view, would include not seeking to
stand out in a crowd, not displaying emotion, not being ‘difficult’ or promoting
friction, and working hard without seeking prominence.
I was brought up in a typically traditional Japanese family. I lived in a society
where the descriptive word of ‘ordinary’ provides a positive connotation rather
than negative. There was no question about my identity. I was a Japanese woman
who spoke Japanese language, followed Japanese tradition, and lived in Japan.
While I was in Japan I never had an occasion to think who I was besides being
Japanese.
Everything changed when I married my Fiji Indian husband, whose religion is
Islam. After the marriage I lived in Fiji for six years, and in 1987 moved with my
family to Australia. It’s been twenty two years since then. In Fiji, I became a
member by marriage of the small minority group of Islamic Fiji Indians (about
16% of the Fiji Indian community). Within the community I was accepted and
also protected by my husband’s identity as a local man. I also think that I was
protected by my identity as a person who was from Japan, a country that
contributed a large percentage of Fiji’s economic assistance.
While in Fiji, I tried to be like a ‘Fiji Indian woman’. In a way what I was trying
to do was not to stand out and not to create friction. I thought if I could learn to
be a Fiji Indian woman, I might somehow be able to melt into society and not
stand out.
I was becoming one of the Fiji people, but there was no question about my
identity as Japanese; I felt that more than ever. Within my new family in Fiji, I at
first felt an outsider because I could not speak their language, I dressed differently,
ate food differently. Acceptance increased enormously when I actually developed
xiii

the language skills to communicate with the people in their language, became able
to cook their traditional meals, managed myself as a leading person of the family
to celebrate their tradition and sometimes even dressed like the traditional Fiji
Indian woman. My effort paid off in terms of gaining acceptance from the people.
However, although I knew that the people accepted me, I felt negative about Fiji
and its people because, at that time, I felt they were not like Japan, Japanese
people and this made me see the gap, rather than appreciate the difference.
Looking back now, I believe I had quite an arrogant attitude, seeing myself as
coming from a ‘modern’ and very ‘industrialised’ place, whereas Fiji was only a
developing country. I did not realise that my attitude was very limited and narrow.
The effort I made to be accepted by the society did not actually come from my
humble attitude, it was just because of the way I was brought up. When I reflect
on why I felt that way, I feel that I was trying to assimilate myself into the society
by imitating them without respecting them.
The political situation for the Indian minority became worse, and there was a coup
in 1987, which was not favourable to the Indian minority group in Fiji. We were
forced into deciding to leave Fiji, with our two sons. We moved to Australia
thinking about our sons’ future in Australia compared to their future life in Fiji as
children from a minority Indian family. We moved at the end of December in
1987. Since then I have lived in Australia. My older son is now 28 years old and
younger son 24 years. I am sure that we are described as a family of an ethnic
minority group in Australia.
While each geographical shift changed my position of identity from a person who
belongs to the dominant group to a little minority group and then a visibly distinct
minority group, my self-identity remains the same; simply Japanese comes first
before any description of myself. However, I live in Australia now, and I have
been teaching Japanese language in Australia since 1988.
The thesis is concerned with identity, language, citizenship and ways in which
young people learn to shift their intercultural understandings and attitudes through
educational and personal experiences. The study reflects my personal journey
xiv

from my own country to my status as citizen of Australia. It aims to reach out to
teachers and teacher educators to examine their own sense of identity, and to
embrace the overarching principle of interculturality, that of creating an
Australian society that is multi-ethic, multi-linguistic, multi-religious, as well as
harmonious and non-violent.
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